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T Level Consultation – Fair Train response  

 Consultation Question Your suggested response  
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Question 1: Do you agree that the principles 
outlined above are the right ones on which to 
base a review of which level 3 qualifications 
we should continue to fund in the new system, 
alongside T levels and A levels? Yes/No. If 
no, what other principles do you think we 
should consider? 

Yes  

Question 2: Do you agree that we should 
review qualifications at level 2 and below 
based on the principles that these 
qualifications should support progression into 
employment or higher level study and have a 
value in their own right alongside T levels? 
Yes/No. If no, what other principles do you 
think we should consider? 

Yes  
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Question 3: Do you agree with the proposed 
approach to assessing technical 
qualifications? Yes/No – Please give reasons 
for your response. 
 
 

Fair Train agrees that the underpinning knowledge for core 
components should be assessed through external examination.  
 
We agree that core employability skills should be assessed via 
employer-set projects. However, these need to be reflective of 
ALL employers’ expectations within any given sector. 
 
Practical assignments to demonstrate occupational specialisms 
are positive; however, we believe that it would be essential for 
employers to participate in setting these. 

Question 4: Do you agree with the approach 
to grading technical qualification components? 
Yes/No – Please give reasons for your 
response. 

Fair Train believes that the grading approach for T Levels needs 
to ensure parity with other qualifications, for example A Levels. 
There is a need for the grading approach to be fully recognised by 
the Higher Education sector and employers alike. Our concern 
would be that Higher Education establishments and employers 
recognise the traditional E – A* grading system but may not 
equate a Pass, Merit or Distinction grade as being comparable.  
Assessing all elements using the same grading system (E – A*) 
would avoid this. 

Question 5: Do you agree with the approach 
to maintaining comparable standards of 
performance for technical qualifications? 
Yes/No – Please give reasons for your 
response. 

Yes  

Question 6: Do you agree that prior 
attainment of the core could count if students 
switch to another T level within the same 
route? Yes/No – Please give reasons for your 
response. 

Yes  
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 Question 7: Do you agree with the proposed 
approach integrating the work placement 
within the T level programme? Yes/No. please 
explain your answer. If no, what would be a 
preferable approach? 

Yes  
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Question 8: Do you agree with the proposed 
method of appraising the student’s 
performance on their work placement, 
including the Employer Reference? Yes/No. 
please explain your answer. If no, what would 
be a preferable approach? 

Fair Train agrees that involving employers in appraising the 
student’s performance is essential. Using an employer appraisal of 
progress towards the agreed learning objectives and an employer 
reference, as outlined within the consultation document, are 
positive.  
 
However, Fair Train believes that there needs to be clarity about 
how providers and employers set and review learning objectives 
prior to the start of the placement. Alongside this, there needs to 
be a robust ongoing review process to ensure that the agreed 
learning objectives are reviewed throughout the placement. A 
minimum requirement for ongoing reviews should be set within the 
framework and delivery guidance for each T Level.  
 
Given that placements can be broken down into smaller blocks of 
time and completed with more than one employer, there needs to 
be a minimum time requirement for any one work placement to 
ensure that students have sufficient time to demonstrate skills and 
for the employer to make an accurate assessment. This should be 
set within the framework and delivery guidance for each T Level. 

Question 9: Do you agree with the proposed 
approach to quality assurance set out above? 
Yes/No – please explain. If no, please explain 
how we can ensure work placements are 
quality assured? 

Fair Train recognises that both providers and employers have a 
duty to ensure that work placements are safe and offer a quality 
experience. Whilst we agree with the proposals outlined within the 
consultation paper, we feel strongly that providing providers and 
employers with access to external and independent quality 
assurance standard would contribute considerably in ensuring a 
safe working environment and quality experience for students.  
 
Fair Train's Work Placement Quality Standard (developed with the 
DFE and proven over four years) provides a clear framework to 
ensure that providers and employers have established and robust 
systems in place to ensure a safe working environment and quality 
experience. Fair Train’s frameworks are scaled and, at Bronze 
level, outline the minimum expectations placed on employers and 
providers in order to deliver a high quality work placement. 
Adopting a scaled quality assurance system could support 
providers in determining the level of monitoring an employer may 
require.  The cost of external accreditation should be factored into 
the funding arrangements for T Levels. If a levelled approach was 
implemented, providers and employers could opt to be accredited 
at a higher standard and contribute towards the cost of this.  A 
centralised database could be established where providers, 
students and parents could access information on accredited 
employers prior to placing a student.  
 
Fair Train believe that it should be a requirement for all providers 
and employers involved in T Level work placements to hold a 
quality assurance standard. This would provide students and 
parents with confidence in the quality of work placement element 
of the T Level programme. 

Question 10: What additional support or 
further modifications should be available to 
those with greater needs or special 
circumstances (such as caring 
responsibilities) during a work placement? 

Providers need to ensure that they are identifying what additional 
support students require prior to commencing the T Level 
programme. Where additional support needs could potentially 
impact on an individual’s work placement, these should be 
discussed with the employer and appropriate arrangements made. 
Providers need to ensure that potential employers have the 
flexibility and capacity to meet any identified needs.  
 
All providers should be required to have a dedicated suitably 
experienced/specialist work placement officer who is responsible 
for supporting both students and employers throughout the work 
placement. Employers should be encouraged to have a dedicated 
suitably experienced mentor allocated to students, particularly 
those with identified additional support requirements. It would be 
invaluable to develop specific practice standards for both provider 
and employer work placement mentors to ensure that there is a 
consistency of support provided by these roles.   
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Question 11: How can we support students to 
access work placements relevant to their 
course in areas where there are no employers 
to offer work placements nearby? 

The DFE should consider introducing a means tested travel / 
accommodation fund over and above each provider’s funding 
allocation where students and parents could apply for financial 
support to cover exceptional costs where the student may have to 
work away for a period of time.  
 
Consideration should be also be given to providing support to 
potential employers in sectors where potentially accepting a 
student for a work placement could incur additional costs. For 
example, a freelance designer working within the Digital sector 
should be able to access funding to support with the cost of 
additional insurance which would otherwise not be required. 
Funding arrangements should recognise and, if required, 
recompense the cost and effort that employers put into setting up 
and running work placements. 

Question 12: Do you agree with our 
suggested approach to providing students 
with financial support whilst on a work 
placement? 

Yes  
 

Question 13: What are the common barriers / 
challenges for employers to host work 
placements and how can we support 
employers to offer work placements? 

Fair Train has identified, through discussion with a range of our 
accredited organisations, a number of barriers and challenges 
faced by employers hosting work placements. These included:  
 
- Having enough relevant and meaningful work to share  
- Awareness of insurance and liability for young people 
 - Organisational buy-in: it can often be one colleague arranging 
work placements voluntarily and additional to their normal role 
 - Lack of mentoring skills 
 - Uncoordinated placement requests, e.g. from various teachers, 
students or parents from the same provider.  
- Carrying out the extra work if student doesn’t come to placement 
- Lack of productivity in early days whilst student is learning 
- Allowing access to confidential files/policies – i.e. restricting 
access to non-staff members 
- Placements not seen as necessary 
- Fitting in T Level placements in addition to existing work 
placement programmes 
- Start-ups and SMEs in infancy and so focus is on growing the 
business 
- Employers don’t think placements will impact them positively 
 
There is a range of support which would be provided to employers 
to overcome these barriers. These include:  
  
- Having an appointed placement coordinator for each provider, so 
the employer doesn’t receive several contacts with similar 
requests.  
- Clear guidance on policy, data protection, insurance and liability 
to be shared with employers, to alleviate fears around taking a 
young person. Also speeding up DBS checks for students who 
may be working with vulnerable people whilst on placement.  
- Provide templates and resources to make it simpler for 
employers who don’t have a dedicated work experience team. Fair 
Train has a bank of resources readily available for this purpose.  
- Providers to properly prepare students for placement, e.g. 
appropriate clothing/PPE, interview and presentation skills, 
communication skills and work-place ethics.  
- Share best practice from organisations with established 
programmes. 
 - Have a dedicated organisation (e.g. Fair Train) to answer 
questions around developing, enhancing or promoting work 
experience activity. 
 
The education sector and educators need to understand that, for 
many employers, the resources cost of providing good work 
placements, as well as (in many cases) the perceived 
inconvenience, will put them off. Financial incentives should be 
considered, for example, tax benefits for hosting work placements. 
The DFE should also seriously consider running a good PR 
campaign to win employers’ hearts and minds, to minimise 
thoughts of inconvenience and to stress value to all, including 
them. 
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Question 14: How do these challenges vary 
across industries and location types? 

In our experience, there are similar challenges for all industries; 
however, employers with established placement or apprenticeship 
programmes will be well-versed and have internal processes to 
combat them. These employers should be encouraged to share 
best practice and/or resources. Additional challenges will be faced 
in more rural areas; often the lack of presence of and/or access to 
certain industries and travel limitations will impact on the 
availability of high quality work placements. 
 

Question 15: How can the range of 
employers, including SMEs, be better 
supported to offer work placements for 
students with additional needs? 

Providers need to ensure that they have robust processes in place 
to ensure that additional needs are identified at an early stage. 
This information needs to be shared with employers to establish 
whether they are able to meet the needs of the individual and 
identify what additional support could be put in place by the 
learning provider to support the student and employer. It should be 
a mandatory requirement for providers to have a specialist 
workplace mentor in place to support both the learner and 
employer within the placement. This could be expanded to provide 
the opportunity for employers to also have an allocated workplace 
mentor, who would be the main link between the organisation and 
provider. The cost incurred by the employer should be covered by 
government funding or tax benefits. A set of standards should be 
developed for this role which would ensure consistency and 
provide a framework for the requirements of the role. 

Question 16: Would employers value a 
recognition in delivering work placements, for 
example through a form of ‘kitemarking’? 

Yes  
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Question 17: Should students be able to opt 
to take a higher level maths or English 
qualification e.g. core maths, A level maths, or 
work towards higher grades in GCSE even if T 
level panels do not require it? What are the 
issues for providers in delivering this? 

Students should be able to opt to take a higher level maths or 
English qualification if this is appropriate for them. Whilst this may 
cause issues for providers, particularly in timetabling and potential 
additional costs, students should not be prevented by these 
considerations from reaching their potential. 

Question 18: Which of these options for 
funding maths and English within the T level 
programme do you think would be the most 
appropriate? Please explain the reasons for 
your answer. 

Option 2 – This option ensures that students have the maximum 
amount of time to undertake the technical element of their 
programme.   
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Question 19: Where there are additional 
occupation-specific requirements that can be 
delivered or assessed off the job, do you 
agree that these should be incorporated into T 
levels? If not, why not? 

Yes 
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Question 20: Do you agree with the 
information we propose to include in the 
certificate? Yes/No – Please explain your 
answer. 

The suggested information proposed to be included on the T Level 
certificate provides potential employers with a clear overview of 
what has been achieved. Whilst we agree that an overall level 
should not be required and that individual component grades allow 
for a greater understanding of an individual’s performance across 
the entire T Level, we believe that many employers - especially 
employers new to all this - will require a summary/overall guide to 
the student’s achievements, which they can then drill down into. 

Question 21: Do you agree that partial 
attainment should be reflected in the proposed 
transcript? Yes/No. Please give reasons for 
your response. 

Yes  
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Question 22: How can T levels be designed 
in a way that enables students to progress 
onto apprenticeships? 

As course content will potentially be similar to that of an 
Apprentice, flexibility to move onto an apprenticeship at any point 
should be an option. For example, if a student has a successful 
work placement, the employer may want to recruit him/her as an 
apprentice. To ensure continuity of learning, there must be an 
agreement with the employer and training provider to support this 
progression, perhaps through release or remote learning.  
 
If a student has signed up for a T Level and realises an 
apprenticeship would be a better option, s/he should have the 
opportunity to do so, perhaps within a 3 month window.  
 
To encourage progression to apprenticeships, the apprentice 
wage should be scaled, relevant to the level they are doing, so 
that employers pay a reasonable wage for the skills the young 
people brings.  
 
Open, transparent and regular careers advice should be given. 
 
The question of whether employers should be able to access 
financial support towards apprentices’ wages needs to be 
revisited; this would encourage more uptake and, therefore, 
progression as above. 

Question 23: How can T levels be built to 
provide a solid grounding for, and access to 
higher levels of technical education? 

The T Level route should have clear progression to specialisms. 
The specialisms should be agreed and developed by the expert 
panels. 

Question 24: What good practice already 
exists in enabling learners with technical 
(rather than academic) backgrounds gain 
access to, and succeed on, degree courses? 

This is not area of expertise for Fair Train 
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Question 25: What support should we 
consider as part of a transition offer to ensure 
that students can progress to level 3 study 
and particularly T levels? 

We agree that a transition programme for those not able to 
progress to level 3 at the age of 16 should include all of the core 
elements outlined within the consultation paper. However, during 
this transition period, students should also be prepared for the 
workplace. This could include elements such as work placement 
tasters, employment and interpersonal skills. It is important that, 
during this period of time, students are prepared for the T Level 
programme and given every opportunity to succeed. 

Question 26: How should we adapt T levels 
for adults so that they meet the needs of adult 
learners? 

To ensure adults have the same access to high quality content as 
16-19 year olds, programmes need to be more flexible in the 
delivery and, where possible, utilise technology and distance / 
remote learning. For example, identifying which elements could be 
delivered remotely or via online learning. For some adults, it may 
be more of an attractive programme if more elements could be 
delivered in the workplace rather than within a traditional 
educational setting. Adult learners should be able to access 
means tested financial support to enable them to access learning, 
for example, support with the costs of childcare. 
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Question 27: What do you think the biggest 
challenges will be for providers in delivering 
new T levels and what additional support do 
you think providers will need? Specifically, 
ensuring: 

There are a number of challenges that providers will face in 
delivering the new T Levels, these include:  
 
- Recruiting and supporting employers 
- Recruiting suitably skilled staff to deliver T Levels 
- Having sufficient resources to support delivery, for example, 
access to the most up to date equipment used within a specific 
industry 
 
To support providers the DFE should consider:  
 
- Providing capital investment to update facilities and equipment  
- Funding to reflect the cost of recruiting and developing staff  
- Financial support to allow time for existing staff to upskill  
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Question 28: What information do you think 
will need to be provided to be able to market T 
levels effectively to students and parents, and 
how far in advance of first teaching will it be 
needed? 

To effectively market T Levels to students and parents there will 
need to be clear and concise information about the benefits and 
consequences of each academic route, including A Levels, T 
Levels, Apprenticeships and direct employment. This should 
include the earning potential and qualification/progression 
opportunities over period of time. Marketing must not be based on 
the assumption of significant or, indeed, any knowledge by 
students, parents or employers. 
 
We believe that discussions on T Levels need to be embedded 
throughout a student’s secondary education. This should start at 
the time when students are starting to consider their Key Stage 4 
options. 

Question 29: How much engagement do 
providers currently have with industry 
professionals in shaping the curriculum, 
teaching, and training other members of staff? 

This is not area of expertise for Fair Train 

Question 30: What challenges will providers 
face if they want to bring in more industry 
expertise? 

There is a concern that bringing in more industry expertise could 
result in conflicting opinions and too broad a range of expertise, 
which may cause confusion to students learning. 
 
Potentially industry experts may not consider engagement with 
learning providers as a high priority and would potentially have 
concerns with the cost to them in doing so. 

Question 31: Should we seek to further 
influence which T levels are offered by 
providers, according to local and national 
skills needs? Yes/No. If yes, how should we 
do this? 
 
Yes/No. If yes, how should we do this? 

Yes  
 

Question 32: How do providers currently take 
account of local and national skills needs 
when planning their provision and how do they 
work with the existing structures that have 
responsibility for local skills planning? 

This is not area of expertise for Fair Train 

Question 33: What additional support will 
providers need to ensure that T levels meet 
local skills priorities? 

This is not area of expertise for Fair Train 

6
. 

P
ro

c
u
re

m
e

n
t 
a
n
d
 c

o
n
tr

a
c
ti
n

g
 o

f 
T

 l
e
v
e
ls

 

Question 34: What material could reasonably 
be included under the copyright of a technical 
qualification? Are there any other steps that 
we could take, within the parameters of the 
legislation, that would allow this to operate 
effectively and in everyone’s interests? 

This is not area of expertise for Fair Train 

Question 35: How can the above 
mechanisms (i.e. licence length, lotting and 
transferability) be used to help AOs recover 
their investment, maintain appropriate profit 
margins but also keep the market competitive 
for future re-procurements? 

This is not area of expertise for Fair Train 

Question 36: When contracts are re-procured 
what would be needed over and above the 
licensed copyright to submit a competitive 
bid? How will AOs keep their skills levels up to 
maintain their capability to bid in future re-
procurements? 

This is not area of expertise for Fair Train 

Question 37: Are there other variables (in 
addition to those listed in the text above) that 
could influence the return on investment for 
AOs? How might these factors influence 
interest from the AO sector for initial and 
further competitions? 

This is not area of expertise for Fair Train 
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Question 38: Which of proposed performance 
measures are most important? Please 
explain. Are there any other measures, such 
as student and employer feedback that should 
be part of the accountability system for T 
levels? Yes/No. Please explain. 

Destination measure would be most important, as this puts 
emphasis on holistically supporting the learner to achieve beyond 
their T Levels.  
 
Employer feedback should not, in principle, be part of the 
accountability, as it could be biased and unregulated. However, an 
employer will want to know what other employers (who operate in 
their world, which providers don’t) think. So, if a well formulated 
and regulated/monitored form of employer response could be 
devised, it will make the whole process more attractive to 
employers. 
 
All the other proposed measures should be taken into account.  
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Question 39: Do you have any comments 
about how we might approach the funding of T 
levels? How could the funding formula be 
adapted to distribute funding for T levels? 

Whilst Fair Train does not have specific comments on the how the 
funding formula could be adapted, we do suggest that any funding 
allocations should provide sufficient funding to be able to provide 
an external quality mark for providers and employers, such as Fair 
Train’s Quality Standard. 

Question 40: How might we adapt funding 
flows to AOs to make sure that the full range 
of T levels is available to students around the 
country? 

This is not area of expertise for Fair Train 
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Question 41: How could any adverse impact 
be reduced and are there any ways we could 
better advance equality of opportunity or 
foster good relations between people who 
share a protected characteristic and those 
who do not? Please provide evidence to 
support your response. 

The proposals within the consultation document do not appear to 
have a negative disproportionate impact on any student with 
relevant protected characteristics. However, consideration does 
need to be given as to how recruitment to T Levels for some 
groups, for example, BAME can be encouraged given the 
difficulties experienced in current apprenticeship recruitment. 
 
At the heart of solving this challenge are [1] communication: good 
communications, specifically addressed to each individual group, 
answering their concerns and pre-conceptions and stressing 
benefits specific to that community could have a significant and 
positive benefit. [2] Both class-room and workbased learning must 
be sensitive to any distinct group, and adapted if required. 
Underpinning the success of both considerations is genuinely 
expert knowledge of any particular group. 

 


